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Abstract: The field of education has evolved significantly in recent years as it has incorporated
new pedagogical methodologies. Many of these methodologies are designed to encourage students’
participation in the learning process. The traditional role of the student as a passive receiver of
content is no longer considered valid. Teaching in mechanical engineering is no stranger to these
changes either, where new learning activities have been designed to complement theory-heavy
lectures. These activities take place in both physical and virtual laboratories. In case of the latter, the
use of the GIM software (developed at the Department of Mechanical Engineering of the University
of the Basque Country UPV/EHU, Spain) is a promising option. In this paper, features of the GIM
that are most frequently used to support and exemplify the theoretical concepts taught in lectures are
described using a case study. In addition, GIM is integrated into different learning activities to show
its potential as a tool for learning and self-evaluation.
Keywords: learning tools; teaching methodology; educational software; mechanism science; problem-
based learning
1. Introduction
Programs to simulate a variety of mechanisms were initially developed to solve math-
ematical equations involved in the interconnection among elements of such mechanisms.
The solving of systems of non-linear algebraic equations (or algebraic–differential equa-
tions in the case of dynamics) was a constant “burden” every time a mechanism had to be
analyzed. General-purpose multibody dynamics programs subsequently emerged with the
same target as general-purpose finite element programs. Among the softwares available at
the time, the following general-purpose multibody dynamics programs were prominent:
ADAMS [1,2], AUTOLEV [3], COMPAMM [4], DADS [5], DYMAC [6], and MESA [7].
This paper focuses on programs intended for mechanism simulations related to education,
and few of them have any didactic capacity. It is challenging to find references in the
literature where general-purpose programs are used for teaching. Some specific cases can
be found, such as the Virtual Lab based on ADAMS presented in [8]. The authors claimed,
however, that the exercises to be solved by students need to be carefully selected due to the
complexity of the program. On the contrary, they remarked the advantage of employing a
program that is commonly used in the industry so that students can learn it in college.
Another group of more specific programs for the analysis and synthesis of mechanisms
was developed in the context of mechanisms and machine theory (MMT). The following
are noteworthy: KINSYN [9], LINCAGES [10], and RECSYN [11]. University lecturers
in machines and mechanisms have participated in the development of these programs,
because of which they focus on a didactic approach. Recent softwares in this group are
MechDev [12] and WinMecC [13,14], both dedicated to the analysis and synthesis of planar
mechanisms. The most remarkable characteristic of WinMecC is its dimensional synthesis
module based on evolutionary algorithms. MechDev has a special architecture based on
plug-ins, including an algorithm that combines analytical with numerical computation.
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Another powerful program similar to them is Working Model 2D [15], which is capable of
modeling mechanisms in an interactive way.
Dynamic geometric environments (DGEs) are software tools that are being commonly
used nowadays to teach MMT. They allow for the building of parametrized geometric
entities. GeoGebra [16] is a representative DGE. Mathematical libraries that can be used
to support the teaching of many subjects related to mechanism and machine science are
another type of technological tools. For example, the graphical programming environment
Simulink of MATLAB is a good choice for implementing and solving the dynamics of the
mathematical models of mechanical systems [17]. The MATLAB framework has proven
to be useful for the development of active teaching–learning methodologies, such as the
one designed to teach kinematic and dynamic analyses of 3D multibody systems proposed
in [18]. Finally, there are some cases in which CAD systems have been used to simulate
mechanisms for teaching. However, this does not appear to be the most adequate option as
they are not specific programs for mechanisms, are usually expensive, and do not focus on
didactic approaches.
The software presented in this paper (GIM), the initial steps of which were introduced
in [19], is a general-purpose software that can handle planar and spatial systems of any
number of degrees of freedom. It was developed by the COMPMECH research group
of the Department of Mechanical Engineering of the University of the Basque Country
UPV/EHU in Spain. It is designed for teaching and learning activities related to important
subjects in mechanical engineering, such as applied mechanics, mechanism and machine
theory, computational kinematics and dynamics, mechanical design, and robotics. GIM has
also been used as a tool for the development of several doctoral theses, and their results
have served as important feedback to develop and improve its computational modules.
2. Capabilities and Potential of GIM
One of the aims of using GIM is to help students better understand the theoretical
concepts explained in lectures in class, and to motivate them to work independently with
the software to develop their skills on it. The software is available for free.
This section provides a general idea to the reader of the tools provided by GIM related
to the learning process. A planar example is first developed. The case study chosen is the
quick return mechanism, and is posed in the same way that it would be to students. The
goal is to obtain the value of the actuating torque required to achieve a specified motion
when some resisting loads are applied as shown in Figure 1.




Figure 1. Proposed case study. 
To solve this exercise, students have to follow basic steps: 
• Create the geometrical model of the mechanism. 
• Define the function of input motion and solve the kinematics. 
• Define existing resistant loads and solve the inverse dynamics (kinetostatic prob-
lem). 
Since simply an example is not enough to show the potential of this software and all 
options that the students can exploit to improve their learning skills, additional aspects 
are explained. 
2.1. Geometry Module—Case Study 
A kinematic sketch is a geometrical model of the mechanism in which ideal joints are 
considered and elements are modeled as perfectly rigid bodies. The student can build the 
geometrical model to make a kinematics or dynamics simulation simply and quickly. A 
trained user can have any model ready for simulation in a few minutes. 
For analysis, the mechanism is defined directly in an assembled position, but not 
necessarily with empirical dimensions. The first step consists of defining the points of 
interest of the mechanical system, called nodes. To do this, the students can directly type 
the coordinates of the nodes or set their positions using the mouse pointer. In the second 
step, using these nodes, elements of the mechanism are built. The user simply selects the 
nodes belonging to the same element. Finally, the kinematic joints between elements are 
set from a list. 
Even in the process of geometrical definition, students can compare the results with 
their knowledge, because each time a geometrical change is made, the program computes 
the number of degrees of freedom and the number of redundant constraints of the model 
in its given state. 
Once the topology of the mechanism has been defined, the user can still modify the 
position of any node and orientation of any joint, or—what constitutes a more practical 
capability—can edit such values of the geometrical constraints as lengths of elements or 
angles between them. This is useful because the empirical geometrical data of a mecha-
nism is often given by the sizes of elements and certain positional constraints, but does 
not include the coordinates of the moving nodes. 
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Figure 1. Proposed case study.
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To solve this exercise, students have to follow basic steps:
• Create the geometrical model of the mechanism.
• Define the function of input motion and solve the kinematics.
• Define existing resistant loads and solve the inverse dynamics (kinetostatic problem).
Since simply an example is not enough to show the potential of this software and all
options that the students can exploit to improve their learning skills, additional aspects
are explained.
2.1. Geometry Module—Case Study
A kinematic sketch is a geometrical model of the mechanism in which ideal joints are
considered and elements are modeled as perfectly rigid bodies. The student can build the
geometrical model to make a kinematics or dynamics simulation simply and quickly. A
trained user can have any model ready for simulation in a few minutes.
For analysis, the mechanism is defined directly in an assembled position, but not
necessarily with empirical dimensions. The first step consists of defining the points of
interest of the mechanical system, called nodes. To do this, the students can directly type
the coordinates of the nodes or set their positions using the mouse pointer. In the second
step, using these nodes, elements of the mechanism are built. The user simply selects the
nodes belonging to the same element. Finally, the kinematic joints between elements are
set from a list.
Even in the process of geometrical definition, students can compare the results with
their knowledge, because each time a geometrical change is made, the program computes
the number of degrees of freedom and the number of redundant constraints of the model
in its given state.
Once the topology of the mechanism has been defined, the user can still modify the
position of any node and orientation of any joint, or—what constitutes a more practical
capability—can edit such values of the geometrical constraints as lengths of elements or
angles between them. This is useful because the empirical geometrical data of a mechanism
is often given by the sizes of elements and certain positional constraints, but does not
include the coordinates of the moving nodes.
Figure 2 shows the process of generating the geometrical model of the Quick Return
mechanism, which is used as an example to illustrate the teaching/self-learning capabilities
of the program. This paper is not intended to be a user manual, and accordingly, practical
instructions are not provided. The images of the software provided here should be sufficient
for the reader to understand the main idea of GIM.
Geometry Module–Additional Considerations
The GIM is a general-purpose software that can to deal with planar and spatial systems
of any number of degrees of freedom. This is why the geometry module implements a
wide collection of kinematic joints including all the most commonly used ones in practice
(Figures 3 and 4).
Some of them require the definition of additional geometric information—for example,
the orientation of axes of the joint for spatial revolution. In these cases, once more, the
student can use the keyboard or the mouse (with or without a grid option). Any joint type
can be set as a fixed joint by connecting elements with a fixed frame. Moreover, the most
convenient system of coordinates (Cartesian or polar) can be used in the geometric function
(Figure 5). The spatial joints and links are modeled as easily as the planar ones.
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Using this computation module, apart from having at hand the numerical results of 
the proposed problem (as a mechanism calculator), students can corroborate the relevant 
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• They can observe how the velocity is always tangential to the trajectory while 
watching the motion of the mechanism. 
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2.2. ine atics odule ase Study
The three ain kine atic proble s, i.e., those of position, velocity, and acceleration,
can be solved in GIM. For this, the student needs to define as many actuators as the number
of degrees of freedom of the mechanism. Each actuator is established as a motion function
that specifies the value of its position variable, and the first and second derivatives along
time. The most common types of actuators (fixed rotations, relative rotations, pistons,
and sliders) as well as the most common types of motion functions (constant velocity or
acceleration, polynomial, sinusoidal) are provided. The multibody approach based on
natural coordinates is implemented to obtain the primary results: the simulation of motion
of the mechanism (trajectories of all nodes, and velocities and accelerations at all nodes in
each position).
As shown in Figure 6, all results can be graphically plotted along with the mechanism
at any position, which makes it possible to visually analyze their evolution during motion.
It also becomes possible to evaluate the variation of any parameter along the time tracing
the corresponding function.
Using this computation module, apart from having at hand the numerical results of
the proposed problem (as a mechanism calculator), students can corroborate the relevant
theoretical concepts studied during lectures. Some examples are shown in Figure 7:
• They can observe how the velocity is always tangential to the trajectory while watching
the motion of the mechanism.
• They verify the decomposition of acceleration into a tangential component and a
normal component pointing to the center of curvature of the trajectory. The ways in
which intrinsic components are related to changes in the module and direction of the
velocity vector can be graphically verified.
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• In the context of relative motion, they realize how this decomposition is made in
relative and frame (and the Coriolis acceleration) components. They can verify that
the Coriolis acceleration is always perpendicular to relative velocity.
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Kinematics Module—Additional Considerations
Apart from the main results, additional derived results are provided, such as the
centers of curvature of the points, instantaneous centers of rotation of the elements, and
fixed and moving centrodes. In addition, all results can be computed in terms of absolute
motion or that relative to any moving element. Some of these additional capacities are
shown in Figures 8–11.
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2.3. Dynamics Module–Case Study
Dynamic problems consider simultaneously motion and forces. GIM can solve two
main types of dynamics problems, i.e., problems in inverse dynamics (kinetostatic problem)
and direct dynamics. If all actuators are controlled in terms of position, velocity, and
acceleration, as in the kinematics module, the motion of the mechanism is defined and
can be computed independently from the existing forces. The unknowns of this problem
are the values of the driving loads required to achieve such motion (considering resistant
applied loads), and are computed by means of a kinetostatic approach. On the contrary,
when all applied load values are known, the resulting motion is dependent on such values,
i.e., the motion cannot be computed using a purely kinematic approach, and the direct
dynamics problem has to be simulated.
Apart from driving loads (known values in direct dynamics but unknowns in inverse
dynamics), the student can define as many external resistant loads as desired. The available
loads are punctual as well as linearly distributed forces and torques. In this module, to
compute inertial loads, the properties of mass of each element need to be specified. The
default values of the center of gravity and moment of inertia are automatically computed
depending on the shape of the element, but because this shape is sometimes just a kinematic
sketch (the real element may have a different shape), these defaults can be substituted by
custom values. Elemental weights are also considered if a value of gravitational acceleration
is defined. Figure 12 shows the proposed case study, and the value of the torque required
over time to achieve a specific constant rotational velocity in the actuator under certain
external loads.
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A number of additional results can be visualized apart fr m the bove. In any dy-
namics problem, if the echa ism is non-redundant, a complete analysis of the force of
the mechanical system is perfor ed to compute the reactio forces and torques at the
joints between elemen s. In addition, for linear elements, a d agram of intern l efforts can
be computed. As shown in Figu 13, the real distribution of weigh nd in rtial forces
along the lement are conside ed. This force a alysis is conducted for each position of
the simulation, and thus the evolution of any of these results can be represented along
the motion.
The student has the option of visualizing the values of any internal effort as a color
map for the entire mechanical system at a position. Any internal effort diagram of an
element can be also traced along time (motion), as shown in Figure 14.
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Figure 14. Color map of internal effort for all systems and evolution over time for an element.
Using the tools provided in the computation module, the students can check/verify in
a very clear way some of the concepts imparted to them theoretically, such as the following:
• Although they had the same kinematics, the inertial properties of elements affected
their dynamical results.
• Discontinuities in the internal efforts’ diagrams are related to the existence of punctual
loads at the relevant points.
• The type of reaction load depends on joint type, but the action–reaction principle is
always verified.
Other characteristics, such as the fact that when a body has only forces at two points,
both are in the direction of the line connecting the points, and are in the opposite direction
when a body has forces only at three points and their action lines intersect at a point.
Dynamics Module—Additional Considerations
Other standard elements commonly used in dynamic analyses, like springs and
dampers, are also implemented in the software to use to model mechanical systems.
Because the methodology implemented has a general purpose, it is valid for a system with
Appl. Sci. 2021, 11, 7850 10 of 18
any number of degrees of freedom, including isostatic structures (mechanical systems with
zero degrees of freedom and zero redundancies), such as the one shown in Figure 15.
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When a direct dynamics problem is computed, the motion is unknown, and simulating
it often requires the numerical integration of a system of differential equations because,
due to the complexity inherent to the problem, it does not have an analytical solution. This
task is programmed in the software, thus students can observe the result (Figure 16). The
motion of the mechanism shown in Figure 16 can be visualized in the third video included
in the Supplementary Material.
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2.4. Synthesis odule
The synthesis odule focuses on an approach to teaching based on fo r-bar linkage.
It covers the main types of synthesis, i.e., path gen ration, rigid body motion, a d function
generation. Path generation synthesis establishes som precision points that must belong
to the trajectory of the four-bar linkage coupler, as shown in Figure 17. Rigid body motion
synthesis establishes poses in which the coupler element must be placed during its motion,
as shown in Figure 18a. Function generation synthesis establishes relations between the
angles of input and output that need to be satisfied as shown in Figure 18b.
For each type of synthesis problem, the interface of the program shows to the student
all the graphical constructions required to solve the problem and displays all possible
solutions to it, as in the case of a non-linear problem. Students can easily identify such
graphical constructions as represented in their handbooks.
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In the software, the student can easily change the position of any precision point
or any desired posture of the output element, and the impact of this modification in the
lengths of the resulting bars is shown in real time.
In any synthesis problem, some additional results are provided, such as the line
envelope, cubic of stationary curvature, pivot point curve, the Ball point, or cognate
mechanisms and their derivations. These are shown in Figure 19.
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3. Active Learning Activities
To highlight the potential of GIM for teaching, different activities performed using
it are described in this section. A software can be used to complement and reinforce
the complex theoretical concepts of subjects in mechanism and machine science. On the
one hand, during academic courses, students have practical sessions in which different
exercises are solved using the software. On the other hand, some active learning activities
are developed during the seminars for students to enhance their ability to design and
analyze different mechanical systems or structures. These activities, commonly known as
problem-based learning (PBL), focus on applications. In this way, the students learn to
approach problems in engineering.
3.1. Practical Teaching Support Sessions
During an academic course, practical sessions using GIM software are offered to
students. In these sessions, lab groups of a maximum of 25 people are created. Initially,
the teacher explains in a step-by-step manner the main modules of the GIM software and
different options that are implemented. Then, a report template containing some proposed
exercises is given to the students. They work independently on their computers, solve the
exercises using GIM, and update the report in the Moodle platform for the course once they
finish it. Depending on the subject, several problems can be proposed. Some examples are
as follows:
• Modeling mechanical systems in GIM by first defining the structural diagram of the
mechanism being studied and representing it in the Geometry module.
• Performing the kinematic analysis of planar or spatial mechanisms to obtain the
velocities, accelerations, fixed and moving centrodes, such main circles as inflection,
inversion, and cuspidal (or return), and blocking postures. This is done using the
Kinematics module.
• Making use of the Synthesis module to assess options for the analysis of the four-bar
mechanism, such as function generation, path generation, and rigid body motion, to
obtain the cognates, and elements with permanent translational motion.
• Solving dynamic problems in planar mechanisms to obtain free solid diagrams of
elements of the mechanism as well as inner forces and moments.
During these practical sessions, the teacher answers the students’ questions. Once the
students have updated their reports to the virtual platform, the teacher reviews them to
provide feedback to each student.
3.2. Problem-Based Learning
It is sometimes challenging to capture the interest of students when introducing
complex concepts during teaching. Thus, to show them the relation between theory and
practice, some case studies based on applications have been developed during seminars.
This has helped motivate them to explore different ideas and exercise their creativity [20].
In general, the methodology followed is as follows: The teacher, at the beginning of the
session, explains the case study (the initial data, design criteria, and relevant hints); then,
the students work in groups to solve the proposed problem by combining the necessary
theoretical developments with the tools offered by GIM. Depending on the difficulty of the
case study, this task can be completed during the seminar or finished in the students’ study
time. They can then update the report to the Moodle platform within an established period.
A wide variety of practical examples can thus be approached: designing mechanisms
to perform certain specific tasks, analyzing the motion of robots and parallel manipulators
common in the industry, designing and computing efforts in structures based on trusses,
and vibration analysis of simple mechanical systems.
To illustrate the example of a case study proposed during these PBL activities, Figure 20
shows the rooftop of the San Mamés football stadium in Bilbao (Spain). The stadium is
located in front of our university and is very well known to students. The objective of this
PBL, which is among the activities designed through an educational innovation project
Appl. Sci. 2021, 11, 7850 13 of 18
in our Department of Mechanical Engineering (Ref: PIE2012/14), was to tackle the static
problem of the truss that conformed to the structure of the rooftop. Figure 20a shows a
floor plan of the truss of the rooftop, and Figure 20b shows a result obtained by a student.
This consisted of reactions under specific loads.
Appl. Sci. 2021, 11, x FOR PEER REVIEW 14 of 20 
It is sometimes challenging to capture the interest of students when introducing 
complex concepts during teaching. Thus, to show them the relation between theory and 
practice, some case studies based on applications have been developed during seminars. 
This has helped motivate them to explore different ideas and exercise their creativity [20]. 
In general, the methodology followed is as follows: The teacher, at the beginning of 
the session, explains the case study (the initial data, design criteria, and relevant hints); 
then, the students work in groups to solve the proposed problem by combining the nec-
essary theoretical developments with the tools offered by GIM. Depending on the diffi-
culty of the case study, this task can be completed during the seminar or finished in the 
students’ study time. They can then update the report to the Moodle platform within an 
established period.  
A wide variety of practical examples can thus be approached: designing mecha-
nisms to perform certain specific tasks, analyzing the motion of robots and parallel ma-
nipulators common in the industry, designing and computing efforts in structures based 
on trusses, and vibration analysis of simple mechanical systems. 
To illustrate the example of a case study proposed during these PBL activities, Fig-
ure 20 shows the rooftop of the San Mamés football stadium in Bilbao (Spain). The sta-
dium is located in front of our university and is very well known to students. The objec-
tive of this PBL, which is among the activities designed through an educational innova-
tion project in our Department of Mechanical Engineering (Ref: PIE2012/14), was to 
tackle the static problem of the truss that conformed to th
(a) 
(b) 
Figure 20. Example of PBL: (a) Rooftop of the football stadium in Bilbao (Spain), (b) Results. 
3.3. Self-Learning and Self-Checking 
Figure 20. Example of PBL: (a) Rooftop of the football stadium in Bilbao (Spain), (b) Results.
3.3. Self-Learning and Self-Checking
The GIM software is used in practical sessions or seminars that teachers have devel-
oped as part of courses that they teach, and any student can install it for free. The website
of our research group, COMPMECH Research Group, features a simple user manual to
start using the software and many video tutorials to solve different problems with GIM.
Students are encouraged to practice with GIM and make the most of it. Note that the
software can act as a self-checking assistant for students. Indeed, students usually take
advantage of the software by solving many of the exercises from exams from previous
years. They can verify whether their results, obtained by applying the theoretical procedure,
coincide with those generated by GIM. In this way, they can identify errors that they made
and enhance their skills.
4. GIM in Universities and Companies
The main channel for the dissemination of GIM is the direct download from our
COMPMECH research group webpage. In Table 1, detailed data for downloads of the
software to date are presented. The number of institutions adopting GIM has increased
over the last few years to more than 500 per year. This software can have a significant
positive impact not only on universities and educational centers all over the world, but also
on companies and research centers related with innovation and research activities. GIM
Appl. Sci. 2021, 11, 7850 14 of 18
has also been cited and used in publications related to education and the development of
virtual labs [21–25].









2015/2016 341 66 248 93
2016/2017 551 90 417 134
2017/2018 560 88 395 165
2018/2019 502 86 376 126
2019/2020 660 92 516 144
Figure 21 shows the use of the GIM software throughout the world. The coun-
tries marked in red are those in which downloads of the software have been registered
since 2015.
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Tutorials and lectures have b en organized to educate the academic co munity about
GIM. In the scope of the IFToMM (International Feder tion for he Promotion of Mecha-
nism and Machine Science) community, we can cite as instance the tutorial eld du ing the
14th IFToMM World Congress in 2015 in Taipei, and lectur s scheduled during IFToMM
summer schools (Timisoara 2014 and P lermo 2016). Moreover, in the contexts of the
Erasmus + internships a d visits to uni ersities, the capabilities of GIM have been pre-
sented. This is exemplified by lectures given at the Odessa National Polytechnic University
( crania) in 2017, and the presentation given at the Tokyo Institute of Technology in
2019. GIM has been also presented in educational conferences, such as ISEMMS (Interna-
tional Symposium on the Education in Mechanism and Machine Science) [26] and INTED
(International Technology, Education and Development Conference) [27].
However, a key factor exhibiting the usefulness and interest of the software presented
in this paper is the feedback from students that have used it. In an anonymous survey con-
ducted via Google Forms at the end of the academic year 2017–2018 featuring 176 students
of the Faculty of Engineering in Bilbao, after having received two lectures (4 h) on the use
of the program, 90% stated that the software had been useful for them to better understand
the subjects studied (machine theory and applied mechanics). They also highlighted its
simplicity of use (91%) and assigned an average score of 3.7/5 to the entire GIM experience.
Recently, in January 2020, an online voluntary and anonymous Google Forms survey
was sent to the people that have downloaded the latest version of GIM since September
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2019. This survey collected 81 responses. The users’ profile is shown in Figure 22. As it can
be seen, the highest percentage of users is linked to the educational sector as a teacher or
a student. This confirms the interest of GIM software as an educational tool. In any case,
GIM is also used in companies and for research activities.
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In relation with the use of GIM as a complementary tool for students, the main results
are e icted in Figure 23. It is shown that they use the software not only during the lectures,
but also in their self-study time. The students rate the usefulness of GIM as an educational
to l with an aver ge rate of 3.9 (scale 0–5).
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Figure 23. Use of GIM in the learning process.
The use of GIM by professors/teachers is shown in Figure 24. As expected, it has more
impact during the practical sessions than in the theoretical lectures. The professors/teachers
score the usefulness of GIM as a complement to the lectures with 4.2 (scale 0–5).
The ease of use of GIM is rated by all GIM users with 3.4 (scale 0–5). The score of the
overall GIM experience is 3.9 (scale 0–5). Finally, only 6% of the users state that they do
not intend to download a future version of GIM. The 68% of the users are sure they will
download it and 26% are not sure.
Regarding the specific comments of the users, the negative comments focus on the
lack of detailed tutorials for learning how to use all the features offered by the software:
“Could really benefit from a comprehensive tutorial”, “Lacking resources to fully utilize all
features”, and “Please provide a complete tutorial”. We agree with these comments; the
current tutorial is quite brief and the program has much more capabilities than the ones
explained in it. We will enhance it by incorporating all the options of GIM.
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On the other side, the majority of the comments emphasizes the educational and
design capabilities of GIM, such as: “Excellent app to help me understand my course”,
“Very interesting software that lets you think directly in the core of the mechanism”, “Plan
to have it as an integrated part in my lectures”, and “Wonderful. It is a very effective tool
for engineering students and designers”.
5. Conclusions
This paper explored the impact of the GIM software as a supporting tool for teaching
university courses on mechanism and machine science. The authors reviewed the potential
of the software for modeling planar and spatial linkages, and for carrying out kinematic and
dynamic analyses, as well as dimensional synthesis. Although GIM also offers additional,
advanced features for PhD Students and other researchers, they are not presented here as
they are beyond the scope of the paper.
GIM is being used in many universities as a powerful and valuable tool for boosting
students’ learning throughout the academic year. The learning activities presented in the
paper show the versatility of GIM and consist of practical and problem-based learning
sessions. It is also worth noting the positive effects of the use of the software observed
in students in terms of increased motivation for working independently. The feedback
received from the students from a survey on the use of GIM reinforced these conclusions.
The impact of GIM was qu n ified by monit ring direct downl ads both fr m universi-
ties (or other educational institutions) and companie or research centers. Thes downloads
have increased annually. In addition, dissemination activiti have been organized to
present GIM in summer schools, educational conferences, and during lectures in several
universities. GIM is constantly evolving to incorporate more capabilities to respond t the
demands of different users.
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dynamics simulations are available.
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